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Introduction 

 
• Concern: previous research into experienced teachers’ practitioner research 

(Meijer, Oolbekkink-Marchand, Meirink & Lockhorst, 2012; Oolbekkink-Marchand, Van der Steen & Nijveldt, 2014) 

 
 
• Context: Dutch University-based Teacher Education program &  
     Dutch academic schools 
 

 
• Course: Practitioner Research in Teacher Education 
 

 
 

• Controversy: Recent National Discussion on The Goals of PR in TEd 





Student Teacher Research in the Teacher Education 
Curriculum (I) 
 Position in the curriculum 

- Single  course (Ulvik, 2014; Trent, 2010) 
- ‘embedded’ in the curriculum (Shosh & Zales, 2007; Vaughan and 

Burnaford, 2015) 
 

“one trend worth noting is that, as action research grow in depth in graduate 
teacher education programs, it is designed more as an embedded 
experience, a cross-course experience, and less as a single captstone 
course” (Vaughan & Burnaford, 2015,p. ) 

 
Impact of PR on Student teacher development as a teacher: 
- Shortterm impact on ST professional development (Parkinson, 2009; 

Ulvik & Riese, 2015; Windschitl et al, 2011) 
- Long-term impact ST: level of preparedness and higher ratings by 

employers (Hammerness et al. 2005) but involves multiple characteristics 
of a TEd program.  



Orientations and goals of (ST) practitioner research (I) 
(from Oolbekkink-Marchand, Van der Steen & Nijveldt, 2014) 



Orientations and goals of (ST) practitioner research (II) 

 
• Goals of (Student-Teacher) Practitioner Research 
 

- Personal professional Development (Vaughan & Burnaford, 2015) 
– Learning deliberately from practice (Ginns, 2001) 
– Developing an inquiry stance (Cochran-Smith et al., 2009) 
 

- School development  
– Teacher leadership to affect change in school/community (Vaughan & Burnaford, 

2015) 
– Influence on school practice (Frost et al., 2004; Oolbekkink-Marchand, et al., 2014) 
 

- Knowledge 
– Results which can be generalized to other contexts (Zeichner et al., 2001; 

Oolbekkink-Marchand et al., 2014) 
 

 



Research Questions & Method 

• What are teacher educators’ perspectives on the goals of practitioner 
research for student teachers?  
 
 

• Small-scale exploratory interviewstudy 
- 8 teacher educators 
- 3 university-based TEd programs 
- Semi-structured interviews (30-60min) 
 
 
• Qualitative Analysis 

• Directed Content Analysis  
• Case-based Matrices  

Research 
tasks? 

Experience 
in TEd 

Ellen No 14yrs 

Marion No 23yrs 

Henry Yes 12yrs 

Miriam No 10yrs 

Paul Yes 6yrs 

Pete Yes 38yrs 

Lily Yes 14yrs 

Anne yes 11yrs 



Results: Professional Development 
 

Development of 
inquiry stance 

Being an academic teacher 

Teaching 
competencies: 

rmainly reflective 
competencies 

 But is a ‘project’ 
necessary?  

Reflective  
Practice 

 
Knowledge and skills 

to do Practitioner 
research 

  



Results: Professional Development 
• “An inquiry stance is the aim. The skills, 

doing research is the means… I think TEd 
focuses too much sometimes on for 
example if research methods are correct” 
(Paul) 

• “…but you also need all those techniques, 
you have to know what it is to do research 
and what skills you need for that. I really 
find it important that they realize how much 
research is part of their everyday practice” 
(Anne)  

• “Decisions in schools (at the end of term) 
about students are often made based on 
hear-say. And I want my student teachers to 
learn to question these decisions made in 
schools.” (Lily) 

• “ It can be a way to develop but it’s not the 
only way…” (Miriam). “It  depends on the 
context of the school” “I thought we teach 
them social scientific research.. But how 
long did it take me to learn that”     



Results: School Development 
 

(small) 
educational 
innovations 

 
Collaborative 
research and 

sharing 

 School 
development 

follows 
professional 
development 



Results: School Development 

• “I believe that they will use the knowledge 
they gained during their research project 
and will maybe discuss it in their subject 
matter team.” (Ellen) 
 

• “Contributing to policy or educational 
innovations or doing research within a 
subject matter team, that benefits from an 
inquiry stance on your work as a teacher” 
(Anne).  
 

• “It is no use I think if I as a teacher discover 
something about m y teaching and tell that 
to you as my colleague. …. If you want to 
change education, a contribution to 
knowledge requires a change process, 
which involves not only working on 
practices but also on beliefs” (Pete) 



Results: Contribution to Knowledge  

 
Circumstances prevent 

contribution 

Future Contribution 
due to changing 
school culture 

Can contribute to 
knowledge / 

bridge between 
educational 

research and 
schools 



Results: Contribution to Knowledge  

• That (contribution to knowledge) is only 
possible if you have a lot of time and 
distance to your practice, good research 
instruments, the possibility to analyze large 
amounts of data and that is often just not 
possible for teachers” (Paul) 
 

• “There will be more and more research 
within schools, teachers doing research and 
experienced teachers who will start doing 
research” (Lily) 



Results: Personal and Contextual Factors  

schoolculture 

Students’ 
inquiry stance 
& motivation 

Time  

Student’s 
concerns 

and 
Development 

Student’s 
disciplinary 
background  

Focus in 
Teacher Ed too 
much on skills 



Results: Personal and Contextual Factors  

• “In schools there is often no time 
for research because it is not part 
of the core-business. Schools have 
another rhythm, everything that 
happens, has to happen today.” 
(Henry) 

• “They do it because they have to 
but it is more effective if students 
really research something that they 
want to discover” (Anne)  

• “I think you can do more in-depth 
research if you spent more time in 
teaching practice, than you can 
ask better questions” (Marion) 



Conclusion  

• Practitioner Research contributes to ST’s professional development 
- Project -> stance? OR Encouraging Inquiry stance throughout? 
- Timely in Student Teachers’ Development? 
- Student Teachers’ motivation ?  
 

• School Development 
- Research culture in Schools?  
- Supervision in schools? 
 

• Knowledge 
- Research culture in schools?  
- Lack of time? 
   
 
 
 



Implications 

• Discussion in Teacher Education 
including partners about the goals 
and the consequences for the 
curriculum: Can we have it all?  
 

• More research on perspectives of 
both Teacher educators, student 
teachers and schools on the goals 
of practitioner research.  
 

• Investigate the assumption that 
practitioner research leads to 
student teacher development  
(inquiry stance) both short and 
long term 



Something to think about….. 
Goals of practitioner research and corresponding validities (Oolbekkink-Marchand et al., 
2014) 

Goals Primary  Secondary 

Individual 
professional 
development 

Outcome 
Catalytic 

Process 
Democratic 

D
ialogische validiteit 

School 
development 

Democratic 
Catalytic 

Outcome 
Process 

Generalizable 
knowledge 

Process 
outcome 

Catalytic 
democratic 



References  

Cochran-Smith, M., & Lytle, S.L. (2009). Inquiry as stance: Practitioner research for the next generation. New York: 
Teachers College Press. 

Ginns, I., Heirdsfield, A., Atweh, B., & Watters, J. (2001). Beginning teachers becoming professionals through action 
research. Educational Action Research, 9(1), 109–131. http://doi.org/10.1080/09650790100200140 

Hammerness et al. (2005).  
Oolbekkink-Marchand, H.W., Van der Steen, J., & Nijveldt, M. (2014). A study of the quality of practitioner research in 

secondary education  impact on teacher and school development.  Educational Action Research, 22 (1).  
Parkinson, P. T. (2009). Field-based preservice teacher research : Facilitating reflective professional practice. Teaching and 

Teacher Education, 25(6), 798–804. http://doi.org/10.1016/j.tate.2008.11.017. 
Shosh, J. M., & Zales, C. R. (2007). Graduate Teacher Education as Inquiry: A case study. Teaching Education, 18(3), 257–

275. http://doi.org/10.1080/10476210701535071. 
Trent, J. (2010). Teacher education as identity construction: Insights from action research. Journal of Education for 

Teaching, 36(2), 153 — 168. http://doi.org/10.1080/02607471003651672. 
Ulvik, M. (2016). Student-teachers doing action research in their practicum : why and how ?, 0792(March). 

http://doi.org/10.1080/09650792.2014.918901 
Vaughan, M., & Burnaford, G. (2015). Action research in graduate teacher education: a review of the literature 2000–2015. 

Educational Action Research, 0792(July), 1–20. http://doi.org/10.1080/09650792.2015.1062408 
Windschitl, M., Thompson, J., & Braaten, M. (2011). Ambitious pedagogy by novice teachers: Who benefits from tool-

supported collaborative inquiry into practice and why? Teachers College Record, 113(7), 1311–1360. Retrieved from 
http://search.ebscohost.com/login.aspx?direct=true&db=psyh&AN=2011-20627-001&site=ehost-live 

Zeichner, K., & Noffke, S. (2001). Practitioner Research. In V. Richardson (Ed), Handbook of Research on Teaching, 
Washington, DC, American Educational Research Association, pp. 289-329.  

http://doi.org/10.1080/09650790100200140
http://doi.org/10.1016/j.tate.2008.11.017
http://doi.org/10.1080/02607471003651672
http://doi.org/10.1080/09650792.2014.918901
http://doi.org/10.1080/09650792.2015.1062408
http://search.ebscohost.com/login.aspx?direct=true&db=psyh&AN=2011-20627-001&site=ehost-live

	Positioning Student Teacher Research in Teacher Education: �Perspectives from Teacher Educators 
	Slide Number 2
	Introduction
	Slide Number 4
	Student Teacher Research in the Teacher Education Curriculum (I)
	Orientations and goals of (ST) practitioner research (I)�(from Oolbekkink-Marchand, Van der Steen & Nijveldt, 2014)
	Orientations and goals of (ST) practitioner research (II)
	Research Questions & Method
	Results: Professional Development
	Results: Professional Development
	Results: School Development
	Results: School Development
	Results: Contribution to Knowledge 
	Results: Contribution to Knowledge 
	Results: Personal and Contextual Factors 
	Results: Personal and Contextual Factors 
	Conclusion 
	Implications
	Something to think about…..�Goals of practitioner research and corresponding validities (Oolbekkink-Marchand et al., 2014)
	References 

